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A MODEL FOR THE STAFF DEVELOPMENT OF
OMMUNITY 'COLLEGE PART-TIME FACULTY

A proposed model for staff development of community

college part-time faculty has been de eloped and is based

on a need confirmed by the review of literature and a

survey conducted in connection with the'study. The model

is directly applicable to the faculty of Clark County

Comwunity College and has-been reviewed by the study advi-

s _ committee. The.recommendations made by this body have

been Incorporated into the final validated model.

The proposed plan was developed based on several

criteria which initially served as the research questions.

The first of these were perceived needs for pa time

faculty staff development as identified by all coMmunity

college professional staf The second was the identifi-

cation of optimum desirable conditions for the conduct of

a staff development program.

The model was organized in the following manner:

administration of the training, (2) determination of

training needs, ) development and organization of
.

curriculum components, (4) identification of populations

to be served, (5) logistics of the training program,

(6) funding, and (7) support services.
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Adm nistration of the Training

Ultimate responsibility for the overall admin-

istration of part-tIme faculty staff development should

reside with the office of the academic officer in charge

of instruction. Since this officer, usually a dean of

instruction, dean of ae.) -ic.affairs or, locallyv the

dean of educational services, has numerous other respon-

sibilities, an assistant dean or director should be

appointed to assume the specific duties. This appointment,

however, should not preclude the dean's commitment but

rather should inhance the opportunity for administration

to reaffirm support for quality instructional develop-

ment and delivery by part-time faculty.

The responsibility of the appointed person would be

tb.coordinate all campus staff development activities h

special emphasis placed on part-time faculty training.

Further, this administrator would serve on any institutional

'professional development Committees and see that part-time

faculty training is made an integral part of the.tota1

educational process.

To insure that all faculty are inforthed about part-

time faculty staff development activities, a strong in-house

program of promotion should be instituted. Every effort

should be ade to explain the benefits of total staff

participation and to enlist the assistance of all 'profes-

sional staff. One way of accomplishing this would be -to

Institute a well organized and coordinated mentor system
4



ing full-time and part-time faculty directly.

:anal effort should include data regarding

in_h .niversity credit which would be a anged° for

nts as well as specific and special incentives

ould be offered by the institution. Specific

stives might include salary increases, priority in

t:- ,'aching assignment, voluntary committee participation or

leadership and supervisory rcsponsibil ties which might

capitalize on experience obtained outside of education.

Every.effo

112

should be made to help part-time faculty' avail

themselves of staff development training, including an

appeal to their commitment the educatlon profession.

Finally, provision should be.made for an on-going

program of evaluation. A suoce ul program would focus

primarily on formative evaluation b

others as may become nece ssary.

would not exclude

Determination of the Training Mee

A formal training program must be based on the needs'

of the population to be served, in this case, community

college part-time faculty. A search of the literature and

a survey of part-time faculty indicated that the following-

major catagories should-be addressed in a staff development

training program: (1)-ins .ucE onal development and delivery,

(2) legal aspects of education, (3) mission of the community

college, and (4) classroom and lab management of education.

These catagories will be expanded upon in the following

s6ction. An analysis of the survey data .suggests that the



listed catagori.es be addressed in the curriculum with the

following. order of priority:.

1. Mission of -the Community Coll

Instructional Development and Delivery

Legal Aspects of Education

4. Classroom and Lab Management Education

Each of the- broad catagor

numerous specific potential curriculum po.,ents. These

are developed and organized in the following section.
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list dabove contains

Development and Organization
Curricuium Comoonents

The model includes potential, curriculum components

identified from the literature and included in the survey

component of this study. Part-time.faculty were asked to

Indicate the perceived training need for each element and

from this a prioritized listing was developed. The

following outline is a result of the compilation, aralysis

and prioritization of the data. It would be used in

writing the staff deVelopment training program and course

syllabus.

I MISSION OF- THE COMMUNITY COLLEGE

1. Adult and-Continuing Education,
2. Vocational - Technical Education
3. University Transfer Education
4. General Education
5. Developmental Education
6. Philosophical Base
/- Historical Development,
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INSTRUCTIONAL DEVELOPMENT AND DELIVERY

1. Increasing Student Motivation
2. Reinforcing Student Learning
3. Accommodating Different !_earning Rates
4. Cooperation/Communication Amoung Colleagues
5. Characterisqcs of Effective Instructors
6. Course. and Carriculum Development-
7. Grading Systems Compatible With

Instructional- Objectives
8. Self-Analysis of\ Teaching Skills
9. Developing Course\Outlines

10. Writing Test Items\
11. Writing Instructio6a1 Objectives.
12. Diagnosis of Learning and Teaching Problems
13. Application of Learning Principles

to Instruction
14. Course Entry-Exit Level Skills Assessment
15. Selecting, Developing and Using Multi-

Media Learning Resources
16- Academic Advising/Counseling of Students
17. Helping Students to Explore Their Motives,

Attitudes and Beliefs
18. Techniques for Evaluating Instructional

Strategies
19. The Use of Computers in Teaching and,

Learning
20. Utilizing Croup Process Skills in. Class

Discussions
21. Use of Community Resources as Teaching Tools.
22. Writing Lesson Plans
23. Identification of Developmental Education

Students
24. Textboojc SeleCtion and Review
25'. Applying Research Findings-on Teaching

and Learning
26. StruCturing Interdisciplinary Learning

Experiences

27. Developing Programs for Disadvantaged
and Handicapped Students

Developing and Using Self-Instructional
Packages

Orienting Students to Individualized
Instruction

30. Developing Audio-Tutorial Instructional
Materials

31. Conducting Research Related to,Teaching
and Learning.

Elements 27 - 31 should be included only if-
time permits.
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III. LEGAL:ASPECTS, OF EDUCATION

1. Accountability
2. Disciplinary Rules and Regulations
3, Academic Freedom
4.. Civil Rights/Non-D Scrimination
5. Liability
6 Grievance Procedures-
7. Malpractice Ato be included only if time permits)

. IV. CLASSROOM AND LAB MANAGEMENT OF_EDUCATI04

1. Communications With Administrators
2. Organizing and Maintaining the Learning

. Environment
3. Safety Considerations, Fire & Accident Prevention
4. Security
5. InVentory Control and Record Keeping (to be

included-only if time permits)

From the list of organized curriculum elements

presented above, specific unit objectives and material

together with delivery methods should be selected. ,Finally,-

key professional staff selected from administrators, fill-

time and part-time faculty, should be identified and invited

to assume a leadership yole in the presentation of instruction.

Identification of Po ulati.ons
to be Served

The primary population targeted by this model is

part-time faculty teaching at the community college level of

higher education.. However, full-time faculty and admin-

Istrators must also be intimately involved as supporting'

staff. It has already been suggested that full-time facul

act as mentors to the part - timers. This would hav'e severa

- benefits such as insuring further continuity among institu--

tional programs and helping part -time faculty feel a part

of the total institutional staff.
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Administrators play a vital role. Without'their

support, especially those directly responsible for instru-
0

ction, the staff development program is doomed, to failure.

The role of administrators is so important that leadership

for the program must be given to an administraor singu-

larily responsible for the total program. Ultimate

responsibility for the success of the program must rest

with this person.

The focus of the program is part-time faculty and

as such, they are the major population segment to.be serve

Part-timers must be made to feel a vitals-part of the stlaff

and must be t'- seated as professionals in theft field., They.
.

may, however, have limited training as profesioaal

educators and thus need the benefit of the proposed training

program.

New psart-time faculty should be formally integrated

into the total institutional effOrt through a well planqed

orientati=on meeting. Following-this,it is suggested that

they be Included in periodic college-wide meetings. Finally;

they should be- invited to actively, partic pate in divisional

Meetings.

. To insure that staff development .training program

is well accepted and successful, part-timers must be

included in every step orthe program plan.. Thier active

participation in the development and delivery should not

overlooked.

It is important and well documented in the literature

that qualified staff; administrators, full-time and part-time
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be' intimately involved in the development and delivery of.

instruction. Especially acute would he the involvement of

pa t-time s.who may bring a vast amount of experience and

training from oittsiqe theiformal academic setting. These

people Would add breath to the program and possibly relate

to peers a way that could not othe ise b bieved.

Also, in the course of this research, many part-time

participants indicated qualifications and a sincere desire

to be actively involved irsuch an effort. These people

should be contacted and their expertise utilized.

Lagj---; ios of the Training Program

Mist part -time faculty teach throughout an entire

semester and usually during the evening hours when the

institution is.in'session.. Also time for professional

development is ata premium because they are employed full-

time on jobs outside of the institution. With these con-

straints in mind and based on'the data collected, the

following suggestions_ are offered in establishing the

logistical parameters-of a staff development training

program for part-time faculty:

1. The most feasible way to learn the professional

skills previously identified would be through

on-campus short term workshops;

2. To insure the greatest amount of part -time

faculty participation, workshops should be

for either breaks during the so4h0O1.

year,_o on weekends during the school year.
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3. August, September and January should be selected

as the most convenient months for. the conduct

training.

4. The longest duration for any single workshop

should be limited to one-half to one day.

Due to the extensive amount of potential instru-

ctional material to, be taught, some discretion must be used

in planning for the total staff development program.

Obviously, a single workshop per year will not, suffice,

it is suggested that the program be designed to be on-going

with a minimum of o major workshops per year. Alsd, some

thought should be given to the -asibility of offering

several short workshops throughout the year and allowing

parttime faculty to select those most convenient to them

andmeeting an immediate need.

Since an on-campus location for training seems to

be the most desirable, a suitable location should be-selected

which will accommodate the maximum number of participants

expected. Also,. provisions should be made for refreshmnts

and meals possible.

Funding

Any quality instructional effort must draw froM

two major resources human and- financial. The human

resources required for the ,proposed staff development

.program have al ?eady been addressed. The financial

resources have not and must be delimited lest they impose

unnecessary restriotions.



Since the primary purpose of part-time faculty

staff deVelopment ts assist part - timers to become good

educators a moderate amount of the cost could be borne by

them. However, thiS should be the case

avenues of funding cannot be found.

only other
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The survey data indicated that port - timers would

be willing to pay a cost of $10.00 to Set .00 for the program

especially if the 'Program must be-conducted in an off-campus L.,/

location. If a charge is in fact passdd to.the faculty

some form of itemized listing should be provided so that

they know how the money be ized. Benefits for

their investment should also be explained such as in-service 4

university credit, certificates of completion, course' handout

materials, or meal expenditures.

Finally, some form of funding ray have to be arranged

for specialized support services. This light include

special printing costs, entai fees for audio visual e u p-

ment or honorariums for speakers and 'workshop leaders.

Support Service's

Several vital elements must be made an integral

dart of a total staff development program. The first of

several is the f6r-ation of an advisory committee which

would function under the direct supervision of the admln--

istrator in charge of the program. The committee would be

epresentative of all staff involved in theprogram and

would include faculty from all instructionalareasor

divisions. Consideration should be given to.providing*
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these people with an honorarium for their services so that

they are rewarded with an incentiv'e to give the best

possible performance.

The duties of the committee should include assisting

with the specific planning of appropriate workshops,

liaison with other related advisory committees, and pub-

1.ication of a newsletter designed to keep all staff aware

of coming professional development opportunities. Heetin

of the advisory committee should be held frequently,

especially at the onset of the program, and should be open

any interested staff.

Another support service which should be provided

the publication of a part-time faculty handbook.

Included in the handbook would be the following: the mission

the community college, governing board and college

policies which relate directly to part-time faculty, key

calendar dates, matters of salary and fringe benefits,

absences and substitutes, emergency procedures, services

available on campus, key administrative personnel and,

-evaluation and grading procedures. The handbook should be

structured as a ready reference tool for the part - tuners

and should include other data,the advisory committee deems

necessary. It could -be modeled after the full-time faculty

manual and Should be updated every year.

A final inclusion in the handbook should be a section

dealing with upcoming staff development

activities. The gdals and objectives o

shoUld be clearly stated and the benefit

orkshops or

such a program

staff
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participation ex'plained.

A final consideration for staff development support

must be the full cooperation of first line supervisors or

divisional directors. These people must provide schedule

flexibility, substitutes, released time, travel funds or

whatever is necessary for the ultimate success of the

program. Often times even simple words of encouragement

to part-time faculty provide the necessary impetus to insure

success of a program.

Summary

This chapter has presented a model which can be

used in the .development and refinement of a staff develop-

ment training program fc community college part -time

faculty. The model was based on a review of literature, a

survey conducted among professional staff at Clark County

Community College, and communication with an advisory

committee. The organization of the presentation was based

denjor catagories identified in the literature and

prioritized with respect to data collected in the survey.

Potential curriculum components were listed and program

parameters were identified. The model is the culmination

of the total research project and can be used as a blueprint

for, fOrther program development. Every effort was made to.

keep the-model broad enough to accommodate immediate 'and

changing needs and to maximaize the creativity of the program

advisory committee and the adminlstrator in charge of the

total effort.


